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Park Road Support Centre -   Behaviour Policy
Rationale

The Park Road Support Centre has high expectations of the behaviour of all students. We expect all students to behave in a way that is safe, calm and that allows each individual to feel welcome and to thrive. 
Our aims

· To enable students to learn how to behave appropriately so that negative behaviour is not a barrier to them leading fulfilling and rewarding lives, now and in the future. 
· To enable students to behave appropriately so that they can successfully access their individual curriculum, make progress and meet their potential.
· For all students’ behaviour to contribute towards our calm, nurturing learning environment where everyone feels valued, safe, happy and able to learn. 
Guidance
· All of our students have individual needs and display different types of behaviour for different reasons. As a result, our response is tailored to the individual. 

· Each student has an Individual Behaviour Plan (Appendix 4) that details their behaviour profile, details of triggers and strategies, dealing with ‘behaviour that challenges’, guidance for physical intervention and rewards and consequences that are agreed for use with that individual. Individual Behaviour Plans may inform IEP’s and visa versa. Keyworkers are responsible for writing, updating and sharing each plan.
· Individual Behaviour Plans should be shared and understood by all staff for all students. They should also be shared and agreed with the student, their parents / carers and other agencies that are involved, as and when appropriate. 

· Individual Behaviour Plans should be reviewed as often as is needed but at least three times per year. It is likely that this will be through a student focussed staff meeting. 

· Individual Behaviour Plans should be considered alongside Student Profile Sheets, IEP’s and Risk Assessments. 

· All staff are trained in Team Teach™ physical intervention strategies but understand that use of these are a last resort and are only for specific circumstances (see Restraint Policy) 
Recording and Tracking Behaviour

· The centre seeks to record and track both positive and negative behaviour. This is so we can look for ways to further encourage positive behaviour and further reduce incidents of negative behaviour. A summary of behaviour should feature within the keyworker section of each End of Term Report. 
· Where there is an incident of behaviour that causes concern, staff will complete the incident form relevant for the severity of that incident (see Appendix Three). Staff will then de-brief students using a relevant form (Appendix 5)
Appendix One

How we promote positive behaviour

Like so many elements of our practice, the centre has a tailored approach to supporting our students in the management of their behaviour. The behaviour management of each student is likely to vary significantly depending on their individual needs. Details of individual behaviour management techniques and plans, alongside triggers / de-escalation techniques are discussed in team and multi-agency meetings and recorded in student logs and files. 

Despite this flexible, tailored approach, there are some common themes that underpin our practice, which will be outlined within this policy. 

Understanding and Empathy
We believe that in order to support our young people in behaving appropriately, we need to ‘see the world through their eyes.’ This involves getting to know our students well, listening to their views and valuing their input. It may also include considering their:
· diagnosis and impact of this on day to day lives
· experiences in previous settings

· health issues e.g. medication, eyesight difficulties, sleep patterns, appropriate diet and water intake etc. 

· levels of anxiety and triggers for periods of high anxiety

· emotional literacy, social and communication skills

· self esteem and confidence 

· previous levels of attainment and success in school

· life at home and relationships and routines with families and/or carers

· quality of friendships or other relationships inside/outside of school 

We spend a considerable amount of time building up the knowledge and understanding of our students and their needs. This involves a significant emphasis upon having strong relationships with other agencies that may be involved and most importantly, the families / carers and the student themselves. 
An in depth understanding of our students’ changing needs and desires on any given day can impact on their ability to behave. We pride ourselves on being able to observe subtle changes in mood and adapt our support accordingly.  We take care to gain an understanding of the root causes that can lie behind negative behaviour. These can often be different and far removed from what is initially seen. Maslow’s Hierarchy of Needs and Team Teach’s ‘Conflict Spiral’ are often used as useful visual tools when considering needs and behaviour. 

Relationships

Our practice is based upon aiming to develop outstanding relationships with our students and this is a consistent focus that is embedded throughout our support. We know that many of our students are likely to have experienced a number of negative responses in previous school placements and acknowledge that a major challenge for us is to rebuild trust and to develop a positive rapport. 
We allocate keyworkers for each student, who focus on developing this close bond. The keyworker will develop the wider relationships within their student’s lives, including working with home and other agencies. Alongside this structured keyworker relationship is a strong belief that all the relationships in the centre must be strong for us to best encourage positive behaviour and engagement.  
Once relationships are established, managing the early signs of challenging behaviour becomes far easier and simple techniques such as using humour, distraction or even a subtle look can become very effective.  

As well as relationships between staff and student, enabling peer relationships to form is a key part of our work. Where these exist, behaviour is often positive, alongside improving confidence and self-esteem. 

Nurture

We aim to create a nurturing environment, where students feel valued, listened to and cared for. We aim for them to feel relaxed, safe and able to be themselves. We take great care in how we greet and communicate with students and aim to respond appropriately to need, both in a planned and spontaneous context.  
We have an ethos whereby we hold the young person in ‘unconditional high regard.’ We understand that behaviour does not define an individual and that all behaviour is communication 
Role Modelling
All members of staff have a responsibility to act as effective role models for our students. We recognise the effect this can have on their learning and take it very seriously.  
We welcome the diversity within our staff team in this respect. We aim for our students to experience a wide range of personality types and approaches so that they have the opportunity to maximise their social development opportunities. Working with our team in environments other than the classroom also helps them see positive role modelling in different contexts. 

High expectations

We have high expectations of ourselves and our students at all times. 
We work hard to make sure our targets are ‘challenging but achievable’ and take account of Vygotsky’s ‘Zone of Proximal Development’ in setting our tailored expectations. 

We know that our students can experience a range of challenges that mean they find managing their behaviour difficult but we strongly believe that every student is able to learn strategies to improve the management of their behaviour, where the right support, environment and opportunities are in place. 
Communication

Good communication is vital to encouraging positive behaviour. We aim to be excellent listeners to our student’s communication – both the verbal and non-verbal. 

By the nature of their diagnosis, many of our students will find communication a significant obstacle to success, learning and appropriate behaviour. We have an ongoing focus on developing the communication skills of our students. We often use visual cues, specialist assessment and communication packages and specific targeting to bring improvement in this area. 

We aim to support our students in recognising, labelling and communicating their own emotions in calm, appropriate ways but also understand that all behaviour is communication and has a function. It holds a valuable insight into the needs of our students. 

Success and achievement
We work hard to create a culture of success for the students at the centre. 
We take care to ensure that this success is genuine and legitimate by carefully setting targets and tasks that are ‘just hard enough.’ Success that comes too easily, without challenge, could be seen as patronising, and will be less effective in bringing about positive change. Often, the most reward comes when students have had to overcome barriers caused by initial failure. 
We understand that a major trigger of challenging behaviour is failure and/or fear of failure. This is often linked to low self-esteem and a lack of confidence. This can come from previous school placements where students have had negative experiences, often for considerable periods of time, or in some cases for their entire educational careers.  

Valuing each individual
Our students behave well and achieve when they are involved in the planning and evaluation of their own tailored packages. Our students often have a strong view on the direction and focus they would like in their education and can feel highly valued and motivated when they are allowed to put these ideas into reality. 

A team approach

As a staff team, we place a significant emphasis on supporting each other in our work with the students. This includes the management of their behaviour. The strategies we use are designed so that they can be used by all members of staff. 

We actively try to move away from a hierarchical system of behavioural management. This is so the students respond positively to all adults, not just their key worker / favourite staff member / Head of Centre. 

The whole team engage effectively with training and professional development opportunities in the arena of behaviour management. This includes in-depth professional discussions within the team, wider training from the Autism Service, and training from external providers. All staff should be trained in Team Teach, with a focus on effective de-escalation. 

Appendix Two

Behaviour that challenges
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Resolution and Consequence
There will be occasions where consequences will need to be considered following an incident of negative behaviour. However, the team will often conclude that due to the high occurrence of SEN related poor behaviour (i.e. misreading social cues due to autism), ensuring a student has learned from the experience is a sufficient consequence. A pro-forma to help de-brief the student in a way that new skills and knowledge can be learned from incidents is available (Appendix 4). 

When considering whether a further consequence is appropriate, the following should be considered…

· Was the incident a pre-planned, thought out piece of behaviour or was it rooted in an instinctive, flight or fight response? 

· Was the incident linked to a student’s special needs or circumstances? i.e. an issue linked to a prominent sensory need around smell, sound, touch? 

· Had the centre done all it could to prevent and support prior to the incident? Was there sufficient processing / take up time? 
· Will the consequence be seen as relevant and aid learning / resolution for the student? 

· Is the consequence achievable (our ethos still applies to consequences – we do not want to set our students up to fail)?
· Decisions about consequences are best made as a team, or as a minimum by more than one staff member
· Careful thought should be given to communication with parents/carers. 
· A timetable plans a week of activities that a student needs to succeed. We would not normally stop a session as a ‘consequence.’ For example, we do not normally stop cooking if maths is not complete, or stop a ‘trip day’ for poor behaviour in science. 
· The aim is always to resolve any issues as soon as possible so that the student can move on and continue learning and achieving with us. 

Appendix 3 Incident form
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Park Road Support Centre Incident Record
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Student Initials


    Staff Initials

                             Date

                       Time
Subject:___________________ Location:_________________ Names of witnesses: (if applicable)________________________________
	Category of Incident
	Severity 

(1-3)



	A) Physical (e.g: violence, physical assault, spitting, application of force resulting in discomfort or injury of another individual) Please mark any injuries on Body Map if applicable 
	

	B) Non-physical  (e.g: verbal threat/aggression, swearing, racism, harassment, malicious comments, offensive gestures, bullying, discrimination, intimidation)   - Minor incidents on Monitoring Sheet
	

	C) Damage / Vandalism to Property/Material- Minor incidents on Monitoring Sheet

	

	D) Self-Injurious Behaviour  Please mark any injuries on Body Map if applicable 

	

	E) Refusal to attend
	( Please tick

	F) Absconding
	( Please tick

	G) Prolonged non-compliance (e.g. for the majority of a lesson)
	(  Please tick

	Description:



	Immediate Action Taken by Staff:

De-brief: (consider: Timing, Environment, Listen & Learn)

Further Action Taken by DSL:


Parent/Carer informed: Y (  N  (



Body Map 1 Person’s Initials______                               Body Map 2 Person’s initials_____
Notes:​​​​​ 



                                                                       Notes:​​​​​ 
Name of staff completing form:____________________     Signed:_______________________   Date:_________________  

…………………………………………………………………………………………………………………………….

For  office use:
EEC input required?  Y / N -          Input date:       /      /        Staff Initial_________
Appendix 4 Behaviour Support Plan 
How best to support………….



This behaviour plan has been shared and agreed by
Parent

Name _______________    Signature__________________ Date____

Staff

Name_______________    Signature__________________Date_____

Review date:

Reviewed:  July 2018
Next Review:  July 2019
Definition of behaviour that challenges





We see behaviour that challenges as any kind of behaviour that impedes the pupil’s learning and safety, and/or the learning and safety of those pupils around them. This would include: non-compliance, extreme withdrawal and/or introverted behaviour, as well as the more recognised form of verbal or physical aggression. 








      /    /      / 

















        :





Incident Severity


1. Minor (e.g.  small cut, abrasion, pushing, offensive gestures,  minor damage – damage to desk, writing on wall basic  first aid needed,  swearing at , provocative  behaviour)


2. Moderate (e.g. strain, sprain, incapacitation > 3 days, punching, slapping, inappropriate sexual comments, biting, kicking aggressive behaviour, graffiti, moderate damage – damage that puts others at risk)


3. Serious (e.g. fracture, hospitalisation, significant damage to property, break of window, damage where risk to others is significant, significant risk to others, inappropriate use of internet)





Green behaviours – Proactive Phase


When………… does, says and looks like this, it gives us clues that he is calm and relaxed. 





Support strategies: These are things that we can do or say to keep ………. in the green for as much time as possible. 








Amber behaviours – Active Phase


What ………….. does, says and looks like that gives us clues that he is becoming anxious. 





Support strategies: The things that we can do or say to stop the situation from escalating further and return …………. to the green phase as soon as possible.











Red behaviours – Crisis Phase


What Micháel does, says and looks like when his behaviour is most challenging.





Support strategies: The things that we can do or say to quickly manage the situation and to prevent unnecessary distress, injury and destruction. 





Staff will make dynamic risk assessments about the best way to keep everyone safe. Any physical intervention would be as a last resort. However, planned physical interventions are much more successful than reactive physical interventions. Our plan for………….. is to use Team Teach approved restrictive physical interventions only when reasonable, proportionate and necessary. Our planned response to …………… red behaviours may include……………….. 























Blue behaviours – Active Phase 


What ………….. does, says and looks like that tells us that he is becoming calmer.


Support strategies: The things that we can do or say to support ……………. to become calm again and return to the green phase. 














